Brabourne CE Primary School

Feedback Policy 2023
This policy has been prepared with the Christian Values of respect and responsibility foremost – this is a core value of the school and all members of the school community aspire to live by it daily. Teachers show they respect the efforts put in by the pupils in their work through positive feedback and in turn, pupils must increasingly take responsibility to act upon the feedback given in order to progress.

Introduction

At Brabourne CE Primary School we take a professional approach to the task of marking work and giving feedback. All children are entitled to regular and comprehensive feedback, whether verbal or written, on their learning. Therefore, all teachers and teaching assistants will mark work and give feedback as an essential part of the assessment process.

Aims

We mark children’s work and offer verbal feedback in order to:

· show that we value their work, and encourage them to do the same;

· boost self-esteem and aspirations, through use of praise and encouragement;

· give a clear general picture of how far they have come in their learning and, where appropriate, what the next steps are;

· let them know how well they have met the lesson objective, and/or the individual targets set for them;

· share expectations;

· gauge their understanding, and identify any misconceptions;

· provide the on-going assessment that should inform future lesson-planning.

As a school we are mindful of workload implications of written marking and of the research surrounding effective feedback. We have used the recent Education Endowment Foundation research to support our judgements. 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback 

The 6 recommendations from the EEF report have been incorporated into our working practice, these are:

Lay the foundations for effective feedback

· Before providing feedback, teachers should provide high quality instruction, including the use of formative assessment strategies.

· High quality initial instruction will reduce the work that feedback needs to do; formative assessment strategies are required to set learning intentions (which feedback will aim towards) and to assess learning gaps (which feedback will address).

Deliver appropriately timed feedback that focuses on moving learning forward

· There is not one clear answer for when feedback should be provided. Rather, teachers should judge whether more immediate or delayed feedback is required, considering the characteristics of the task set, the individual pupil, and the collective understanding of the class.

· Feedback should focus on moving learning forward, targeting the specific learning gaps that pupils exhibit. Specifically, high quality feedback may focus on the task, subject, and self-regulation strategies.

· Feedback that focuses on a learner’s personal characteristics, or feedback that offers only general and vague remarks, is less likely to be effective.

Plan for how pupils will receive and use feedback

· Careful thought should be given to how pupils receive feedback. Pupil motivation, self-confidence, their trust in the teacher, and their capacity to receive information can impact feedback’s effectiveness. Teachers should, therefore, implement strategies that encourage learners to welcome feedback, and should monitor whether pupils are using it.

· Teachers should also provide opportunities for pupils to use feedback. Only then will the feedback loop be closed so that pupil learning can progress.

Carefully consider how to use purposeful, and time-efficient, written feedback

· Written methods of feedback, including written comments, marks, and scores, can improve pupil attainment; however, the effects of written feedback can vary.

· The method of delivery (and whether a teacher chooses to use written or verbal feedback) is likely to be less important than ensuring that the principles of effective teacher feedback (recommendations 1 – 3) are followed. Written feedback may be effective if it follows high quality foundations, is timed appropriately, focuses on the task, subject, and/​or self-regulation, and is then used by pupils.

· Some forms of written feedback have also been associated with a significant opportunity cost due to their impact on teacher workload. This should be monitored by teachers and school leaders.

Carefully consider how to use purposeful verbal feedback

· Verbal methods of feedback can improve pupil attainment and may be more time-efficient when compared to some forms of written feedback.

· However, as with written feedback, the effects of verbal feedback can vary and the method of delivery is likely to be less important than ensuring the principles of effective teacher feedback (recommendations 1 –3) are followed.

Design a school feedback policy that prioritises and exemplifies the principles of effective feedback

· Enacting these recommendations will require careful consideration and this implementation should be a staged process, not an event. This will include ongoing effective professional development.

· Schools should design feedback policies which promote and exemplify the principles of effective feedback (recommendations 1 – 3). Policies should not over-specify features such as the frequency or method of feedback.

Principles of marking and feedback

· The process of marking and offering feedback should be a positive one, with pride of place given to recognition of the efforts made by the child.

· Teachers should aim to promote children’s self-assessment by linking marking and feedback into a wider process of engaging the child in his or her own learning.
· Whenever possible, marking and feedback should involve the child directly. The younger the child, the more important it is that the feedback is verbal and immediate. If verbal feedback is given, this should be indicated in the book.
· Written comments should be neat, legible and written in a contrasting colour. Some teachers may wish to use pink to highlight specific good points and green to highlight where improvements are needed.
· The marking system should be based on the teacher’s professional judgement that developmental comments or verbal feedback would assist the child’s understanding and thereby progress.
· For younger children, there will be an indication of how much support the child has received.

· Feedback may also be given by a teaching assistant, through peer review, through plenaries and in group sessions.
· Feedback will normally be given before the next lesson in that subject, although this may not always be possible for longer pieces of work.

· Children must be given time to reflect on teachers’ feedback.

Feedback occurs at one of these three common stages in the learning process: 

· Immediate feedback – at the point of teaching e.g. verbally one to one, use of visualiser, mini plenaries, group work. 

· Summary feedback – at the end of a lesson/task, beginning of the next lesson (This can include child-led feedback peer and self) 

· Review feedback – away from the point of teaching including written comments and use of marking codes (see appendix) 

As a school we have agreed feedback closest to the point of teaching and learning is likely to be most effective in driving further improvement and learning, especially for younger pupils however we trust our teachers to make a professional judgement on when and what feedback is appropriate. Where feedback is based on a review of work completed, the focus will usually be to inform planning of future teaching.

Written Feedback

Following the EEF guidelines the following strategies can be used when considering how to use purposeful, and time-efficient, written feedback.

Live Marking

Where marking is given during the lesson it can be given in a variety of ways, it may be: undertaken with individual pupils during typical class teaching; given to a focus group of children or modelled to the whole class collectively using tools such as a visualiser. Teachers should still ensure that the feedback given is thoughtful and purposeful and that pupils are provided with opportunities to respond.

Coded Marking 

The school has devised a coded marking policy to support pupils and to annotate where support has been put in place. This will help pupils to quickly identify improvements that can be made and also indicate to the teacher what support may have been put in place during a lesson.

Thinking like the teacher 

Before the teacher provides written feedback, pupils could spend time pre-empting teacher comments, editing and revising their work. This is part of classroom practice with children encouraged to re-read work and check mathematical problems regularly during lessons.

Written comments 

Written comments can be effective and are not rejected by teachers because of the opportunity cost associated. They may offer an invaluable opportunity to provide task, subject, and self-regulation feedback. The key is to carefully consider when they are offered, ensure they include useful information (see Recommendation 2), and carefully monitor the time being spent on them. 

Verbal Feedback
The central message, as with written feedback, is to ensure that any verbal feedback given adheres to the principles of Recommendations 1 to 3. The principles of effective feedback are more important than the methods of delivery and the choice of method should be left to the teacher. Before it is provided, effective instruction should be deployed, feedback should be timed appropriately, it should focus on moving learning forward, and teachers should plan for how pupils receive and use it.
General advice to teachers

· The best marking and feedback is without doubt the dialogue that takes place between teacher/TA and pupil while the task is being completed. This is particularly so in Early Years.
· The extent of the teacher’s response to a piece of work is determined not by the number of errors found in it, but by the teacher's professional judgement. Consideration is given to what a particular child is capable of, what the next learning stages involve, and what should now have priority.

· When appropriate, children may mark their own or another child’s work (self and peer assessment), but the teacher must always review this marking.

· Teachers should not necessarily highlight every spelling mistake in every piece of work but should point out errors in high frequency words or spellings the children have been learning or should know.
· Marking symbols will vary from key stages and classes to reflect the unique nature of the school’s mixed year classes and needs of the children.

· All pupils’ work should be reviewed by teachers at the earliest appropriate opportunity so that it might impact on future learning

· All work in books should be acknowledged by the class teacher in some form (see codes).

Marking codes
	
	Symbol
	Meaning

	YR
	i
	Independent

	
	s
	support

	
	sS
	Small support

	
	g
	Group work

	
	1:1
	1:1

	
	ci
	Child initiated

	Y1/2
	i
	Independent

	
	s
	Support

	
	1:1
	1:1

	
	t
	Teacher support

	
	ta
	Teaching Assistant support

	
	VF
	Verbal feedback

	
	☆
	Look at this more closely

	
	✔✔
	Good content

	Y3/4
	sp
	Spelling error

	
	.
	mistake – check again

	
	I
	independent

	
	1:1
	1:1

	
	cl
	Capital letter missing

	
	//
	New paragraph

	
	✔✔
	Good content

	
	☆
	Look at this more closely

	Y5/6
	✔✔
	Good content

	
	//
	New paragraph

	
	.
	Mistake – check again

	
	sp
	Spelling mistake

	
	g
	Grammar mistake

	
	☆
	Look at this more closely


· A three-tick system will be used to provide feedback to pupils on their understanding of the Learning Objective or Key Question. This will be for every piece of English and Maths work and will be used periodically for other subjects.
✔  =  Objective not met

✔✔ = Objective met

✔✔✔ = Objective exceeded
· Teacher will also employ the use of the ‘Writing Rainbow’ symbols/MAPOS to either set targets, or encourage pupils to set their own targets or self-asses their writing. These will be used in line with the teacher’s own professional judgement on their greatest effectiveness for learning with their cohort.
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Monitoring and review

· This policy will be reviewed by the Headteacher and all teachers every two years.
Appendix 1

Feedback examples

Effective feedback should focus on moving learning forward, targeting the task, subject, and self-regulation strategies. The examples given here also demonstrate that pupils need to be given opportunities to act on feedback. These messages may be delivered via written or verbal feedback (and the method of delivery is likely to be less important than the content).

	
	Feedback more likely to move learning forward
	Less likely

	
	Task
	Subject
	Self-regulation strategies
	Personal

	
	Feedback focused on improving a specific piece of work or specific type of task. It can comment on whether an answer is correct or incorrect, can give a grade, and will offer specific advice on how to improve learning.
	Feedback targets the underlying

processes in a task, which are

used across a subject. The

feedback can, therefore, be

applied in other subject tasks.
	Feedback is focused on the learner’s own self-regulation. It is usually provided as prompts

and cues—and aims to improve the learner’s own ability to plan,

monitor, and evaluate their learning.
	About the person. It

may imply that pupils have an innate ability (or lack of) and is often very general and lacking in information.

	EYFS & KS1 Examples
	In maths, pupils have been asked to order objects from lightest to

heaviest. The teacher explains to one child: ‘You’re nearly there, but two of these are the wrong way around. Can you use the balance scales again and see which object is really the heaviest?’
	In English, a pupil is struggling with letter formation. The teacher

discusses this with them: ‘Let’s just look at how you are writing

your ‘d’s. Can you see you have started at the top and gone down and done a loop? Remember we start writing a ‘d’ by doing a letter ‘c’ shape. Let’s try that again.’
	In art, pupils are painting self-portraits. The teacher is helping

children to practice completing activities in a given time. He explains: ‘At the end of today I’m going to put the portraits up for our exhibition, so we need to think about finishing in the next 15 minutes—do you think you’ll be able to finish? If you haven’t started on your eyes, make a start now.’
	‘Great work—you’re brilliant at maths!’

	KS2 Examples
	In science, a class is identifying the components of a circuit. The teacher notes that they are

missing some key features. ‘Many of you are identifying the bulbs and wires in this circuit. Can you also label the switches and cells?’
	In history, pupils are having a class debate on whether Boudica was a hero. The teacher notes that not enough historical terminology is being used and explains: ‘Historians use appropriate historical terminology. In every point you each make, I

want you to use a specialist term we’ve learned, such as “rebellion” or “Iceni tribe”.’
	In maths, pupils have been set a problem to solve. One child does

not know where to start. The teacher prompts them to review and plan: ‘Look at our display of strategies that we’ve use to solve

problems we’ve tackled in the past. I think one of those could help you to solve this problem.’
	‘This is ok, but you are better than this!’


The key distinction to make is to ensure that feedback is directed towards the task, subject, and/or self-regulation—it is less likely to be effective if it provides a general comment about the pupil’s characteristics.

