
 

Progression of skills and knowledge in History 
 

INTENT 

History teaches us about who we are, where we have come from and where we are headed. History is held in high regard at Brabourne CEP 
School. We pride ourselves on our creative learning environment and classroom displays. The history curriculum at Brabourne makes full use 
of resources within the immediate and wider local area enabling children to develop a deep understanding of the history of their locality. 
Topics are informed by the national curriculum and are sensitive to children’s interests, as well as the context of the local area. The history 
curriculum at Brabourne is carefully planned and structured to ensure that current learning is linked to previous learning and that the school’s 
approaches are informed by current pedagogy. Emphasis is placed on analytical thinking and questioning which helps pupils gain a coherent 
knowledge and understanding of Britain’s past and that of the wider world. Through this study, pupils learn to ask perceptive questions, think 
critically, weigh evidence, sift arguments, and develop perspective and judgement.  
 

In line with the national curriculum 2014, the curriculum at Brabourne aims to ensure that all pupils:  

 gain a coherent knowledge and understanding of Britain’s past and that of the wider world which helps to stimulate pupils’ curiosity to 

know more about the past 

 are encouraged to ask perceptive questions, think critically, weigh evidence, sift arguments, and develop perspective and judgement 

 begin to understand the complexity of people’s lives, the process of change, the diversity of societies and relationships between 

different groups, as well as their own identity and the challenges of their time. 

By the end of EYFS, pupils will be able to: 

 recognise and describe a special time or event. 
 speculate why things happen and give explanations about simple cause and effect. 
 identify and describe some similarities and differences and they can 
 observe and describe how things have changed or stayed the same in their lives  
 sequence a few events using language relating to time 



 

By the end of Key Stage 1, pupils will be able to: 

 develop an awareness of the past and know where the people and events they study fit within a chronological framework.  
 make comparisons by identifying similarities and differences between life in different historical periods  
 show an understanding of how we know about the past 
 describe changes in living memory using historical vocabulary 
 Recall some significant people from history and events beyond living memory 

By the end of Key Stage 2, pupils will be able to: 

 develop a chronologically secure knowledge and understanding of British, local and world history, noting connections, contrasts 
and trends over time 

 use the appropriate historical vocabulary to describe change, cause, similarity and difference when discussing signif icant historical 
periods, events or people 

 understand how our knowledge of the past is constructed from a range of sources  
 construct informed responses that involve thoughtful selection and organisation of historical information  

A typical teaching sequence will be as follows: 

 Place the historical period being covered in the chronological context of previous learning, using a timeline.  
 Connect learning to previous periods studied and recap key knowledge against the key concepts  
 Identify and use key vocabulary related to historical enquiry and the period being studied 
 Carry out historical enquiry using research, a range of sources and artefacts using elements of the key concepts  
 Interpret their findings, make comparisons and draw conclusions using elements of the key concepts 
 Identify and learn about significant people and events and the impact they had 
 Communicate their historical knowledge and understanding in an appropriate way 
 Evaluate what they have learned, identify key knowledge and compare with other historical periods and their own experiences. 



 

At the beginning of each unit and throughout, children revisit prior learning through the use of a main concept thread and link this to new 
learning being taught. Additionally, at the end of a learning sequence, children reflect on their new learning and skills and there is 
opportunity for further teaching when knowledge or skills have not been retained.  

 

The main history concept threads are: 

Energy & Sustainability 

Ecology & Evolution 

Cause & Effect 

Movement & People 

Change & Continuity 

Power & Legitimacy 

A typical teaching sequence in history: 

 Place the historical period being covered in the chronological context of previous learning, using a timeline. 

 Connect learning to previous periods studied and recap key knowledge against the key concepts. 

 Identify and use key vocabulary related to historical enquiry and the period being studied. 

 Carry out historical enquiry using research, a range of sources and artefacts using elements of the key concepts. 

 Interpret their findings, make comparisons and draw conclusions using elements of the key concepts. 

 Identify and learn about significant people and events and the impact they had. 

 Communicate their historical knowledge and understanding in an appropriate way. 

 Evaluate what they have learned, identify key knowledge and compare with other historical periods and their own experiences. 



 

 
IMPLEMENTATION 

History is taught in blocks throughout the year, so that children achieve depth in their learning. Teachers have identified the key knowledge 
and skills of each topic and consideration has been given to ensure progression across topics throughout each year group across the school. By 
the end of year 6, children will have a chronological understanding of British history from the Stone Age to the present day. They are able to 
draw comparisons and make connections between different time periods and their own lives. Interlinked with this are studies of world history, 
such as the ancient civilisations of Greece and the Egyptians. 

Cross curricular outcomes in history are specifically planned for, with strong links between the history curriculum and literacy lessons enabling 
further contextual learning. The local area is also fully utilised to achieve the desired outcomes, with extensive opportunities for learning 
outside the classroom embedded in practice. Planning is informed by and aligned with the national curriculum. Consideration is given to how 
greater depth will be taught, learnt and demonstrated within each lesson, as well as how learners will be supported in line with the school’s 
commitment to inclusion. Outcomes of work are monitored to ensure that they reflect a sound understanding of the key identified knowledge. 
Within our knowledge-rich approach, there is a strong emphasis on people and the community of our local area. Regular school trips provide 
further relevant and contextual learning. As children progress throughout the school, they develop a deep knowledge, understanding an 
appreciation of their local history and its place within the wider national and global context.  
 

 

IMPACT 

Evidence of a broad and balanced history curriculum is demonstrated in the children’s acquisition of skills and knowledge in their curriculum 
skills and Curriculum Writing books. Teachers review pupil attainment through formative assessment at the end of every lesson. Summative 
assessment is measured through pupil questioning of Key Questions and through mind-mapping of new knowledge at the end of each unit of 
study. Summative assessment is also measured in staff moderation sessions throughout the year, comparing the aims of the school’s history 
progression document, against work demonstrated in books. Progress is reported to parents three times a year. Our subject leader also 
monitors the effectiveness of the history curriculum through carrying out regular monitoring evaluations. These evaluations are quality 
assured by the Curriculum Lead, Senior Leadership and Governors. The effectiveness of geography, within the broader curriculu m, is also 
monitored through pupil and parental voice throughout the course of the year. 



 

 



 

 

 



 

 



 

 



 

 

History 
Please note Words highlighted in green we expect the child to be able to explain and spell with greater accuracy then other examples of 
technical vocabulary.  
 
Reception 
Calendar, past, yesterday, today, tomorrow, the future, 
Calendar, past, yesterday, today, tomorrow, the future, day, long ago, parent, clue, week, old, grandparent, memory, who?, month, what? 
Remember, memories, artefact, where?, when? now. 
Year 1 and 2 
Chronology, present, timeline, detective, artefact, research. 
Ancient, Christianity, chronology, explorer, long ago, museum, Parliament, past, present, year, timeline, detective, because, homes, 
photograph, wood, houses, memories, camera, artefact, who?, what?, where?, when?, how?, why?, websites, research, detective, treason,  
Year 3 and 4 
A.D., B.C., calendar, century, invasion, ancient,  
AD, archaeology, BC, calendar, century, chronology, court, democracy, empire, The Vikings, The Anglo-Saxons, kingdom, immigrant, 
invasion, present, present, primary evidence, secondary evidence, on one hand, this source suggests, however, this source doesn’t show, 
thousands of years, hundreds of years, effects, trench war, 20th Century, ancient,  the Ancient Greeks, Ancient Egyptians, Dark Ages, World 
War I, infer, reason,  
Year 5 and 6 
Decade, democracy, infer, source, chronological order, eye witness. 
AD, century, chronology, decade, democracy, explorer, empathy, iron age, Parliament, past, Primary evidence, Secondary evidence, B.C.E. 
(Before the Common Era) A.D. ,C.E. (Common Era) fertile, on the one hand, primary evidence, this source suggests that, impact, legacy, 
change, infer, historian, chronological order, millennium, Iron age, monarchy, this source doesn’t show that, suggest, B.C. (Before Christ) 
propaganda, World War II child labour, to weigh up both sides, different experiences eye witness, consequences, my conclusion, vote. 
 


